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After class: Students’ social use of English as a Lingua
Franca (ELF)

Guy Redmer
Tamkang University, Taipei, Taiwan

Abstract

International students have become an integral part of universities
worldwide. Despite a number of studies on the use of English as a
lingua franca (ELF) in an academic context, there are still
comparatively fewer investigations into students’ social use of
ELF outside of the classroom. This study investigated language
use and self-perceived identities of international students using
ELF in social interaction. Qualitative data was gathered via semi-
structured interviews with eight students attending English-
medium programs at a private university in Taiwan. Consistent
with previous findings, analysis shows that the students perceived
themselves as English language users as well as learners. But
within relationships of friendship, they used ELF in very
individualized and pragmatic ways. They also took guidance from
each other and those perceived as more proficient models of
English. The study adds valuable insight into self-reports of
student social ELF use. As such, pedagogical implications and
suggestions are discussed.

Keywords: language identity, English as a Lingua Franca
(ELF), accommodation

Introduction

Universities all over the world have been aggressively recruiting
international students for some time. In some countries, recruiting has taken
on an especially pressing need due to a low birthrate and the subsequent
decline in domestic student enrollment. As English-taught programs for
these students expand, so does the need for continued research into student
usage of English as a lingua franca (ELF) (e.g., Jenkins, 2014; Kirkpatrick,
2014; Sung, 2017). With a deeper understanding of the subjects themselves,
such research can certainly have wide implications.

A large number of studies have been done on ELF in academic
contexts. These include descriptions of language use in which findings show
a wide range of accommodation and negotiation. The literature on academic
ELF also includes self-reported language identity. From this research, it has
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become clear that the speakers of ELF view themselves as both users and
learners.

However, there are still relatively few studies about university
students’ use of ELF. Even fewer focus on social use of ELF outside of the
classroom. The present study aims to help fill this gap with qualitative data
on international students’ social use of ELF at a private university in
Taiwan. Both group and individual semi-structured interviews aimed to
answer the following questions:

1. How do international students describe their use of ELF outside of
the classroom?
a. What are the social contexts (i.e. topics)?
b. What features of ELF are described?

2. What identities do the students adopt as speakers of ELF?

Analysis of the data sheds more light on how ELF is actually used amongst
international students. Understanding their beliefs, perceptions, and
language identities can help inform pedagogical practices.

Literature review

The following review summarizes some important aspects of ELF in
academic contexts as well as the issue of learner identity. Several studies
have sought to describe the English language use of international students.
Other researchers have presented findings on the language identity that ELF
speakers seem to adopt.

ELF in academic context

There is a fairly expansive body of literature on ELF in academic settings
(e.g., Hynnimen, 2010; Kaypak & Ortactepe, 2014; Ke & Cahyani, 2014,
Lau & Lin, 2014; Park, 2020; Shaw et al., 2010; Sung, 2017; Xu & Van de
Poel, 2011). Findings consistently show that student use of ELF is adaptive
and flexible to foster successful communication. Students also express
cognizance that their ELF use is not always the same as L1 English. Still,
native English remains a linguistic goal for them.

The use of ELF amongst international students seems to show
evolution toward shared norms and mutual intelligibility. Of course, this is
an important indicator that the users perceive themselves as part of a real
language community. Shaw, Caudery, and Petersen (2010) conducted a
series of interviews with international students in Scandinavia. Picture-
description tests were also administered and transcribed from the first and
final interviews. The researchers found shared accommodation across
proficiency levels, with a shift from more formal conventions. One area of
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clear accommodation was discourse markers. There was a decrease in the
use of I think and maybe which correlated with an increase in well and like.
While most of the participants initially used | think very frequently, it did
not become a part of their lingua franca. Instead, there was a shift that
seemed to follow the speech patterns of the more proficient students who
were using well and like more. There was further evidence of
accommodation. Those participants reporting low proficiency on arrival to
Scandinavia perceived improvement in their English. However, those who
reported high proficiency on arrival perceived a regression of their English.
This was interpreted as accommodation to a lingua franca environment.

Hynninen (2010), in her study with 13 international university
students in Helsinki, focused on self-descriptions of ELF use. The
participants reported simplifying their English when speaking with each
other. In contrast, they described L1 English as being fast and fluent, thereby
making it more difficult to understand. At the same time, the participants
looked to L1 speakers as models and guides.

In Asia, Ke and Cahyani (2014) investigated Taiwanese university
students’ conceptions of ELF after an online communication project with
Indonesian counterparts. Most of the communication was asynchronous
writing. Many students reported initial difficulty understanding the syntax of
their Indonesian partners. Some attributed this to first language influence.
As a result, most students adjusted their English use. They dropped focus on
form and adopted simpler vocabulary. Thus, it is not altogether surprising
that pre and post questionnaires showed significant differences regarding
grammar. After two semesters, most students regarded L1 English grammar
and form as significantly less important than before. Their aim was “to
understand their partner and be understood” (p. 34). However, the majority
of students still expressed a desire for L1 English if they were to interact
with a native speaker. In particular, L1 accents and pronunciation were
perceived as goals when speaking to native speakers.

Kaypak and Ortactepe (2014) explored the ELF perceptions of
Turkish exchange students. The participants reported that when using ELF
their emphasis was on negotiated meaning. Beliefs about accuracy seemed
to shift, with most participants rating it as less important than they
previously thought. Yet, most considered native speaker (NS) English as the
norm.

Similar findings are echoed in many other inquiries. It is clear that
students generally describe their ELF use as centered on meaning-making,
intelligibility, and accommodation. Simultaneously, most still look to NS
English as a standard.
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ELF and language identity

A robust library of data has been generated on ELF and identity (e.g., Baker,
2015; Ehrenreich, 2017; Jenkins, 2007; Panero, 2019; Park, 2020; Sung,
2017; Virkkula & Nikula, 2010). In one landmark piece within this library
on identity, Jenkins (2007) explored the identities of NNS English teachers
in the UK. The teachers attempted to retain some of their L1 identity while
also striving for NS accents. In another example, Virkkula and Nikula
(2010) looked at Finnish students studying abroad and found that they self-
identified as users of English. However, they recognized that their ELF was
not always considered to be ‘correct’ English. The literature has evolved
from earlier studies such as these to a focus on variability in language
identity. The findings all seem to agree that the language identity of ELF
speakers is a dichotomy between user and learner. It is flexible, fluid, and
situational.

Park (2020) utilized conversation analysis to investigate ELF
interaction in a South Korean university classroom. Data was collected from
audiotaped class discussions amongst international and local students.
Interestingly, the researcher also asked students to record about 10 minutes
of interaction outside of the classroom. The subsequent analysis revealed
that although the participants had no difficulty communicating in English,
they compared and evaluated each other’s phonology. In multiple
interactions, both pronunciation and place of birth emerged as points of
emulation. Those who were praised on these points became leaders and
drivers of conversation. In sum, the speakers did not question their own
ability to communicate, but they did show a desire to reach perceived NS
standards.

Sung (2017) explored the ELF use of Chinese-English bilinguals at a
university in Hong Kong. Semi-structured interviews were conducted with
eighteen participants on their ELF experiences. The responses clearly
showed that the students perceived themselves as both users and learners.
But they also reported that their dual identities were often situationally
grounded. That is, they perceived themselves as learners in the classroom.
But outside of class, a user identity was more salient. Other participants
clarified that their user/learner identities sometimes co-existed during ELF
interaction. Apparently, the NS/NNS status of an interlocutor had an effect.
Many participants saw themselves as English language users when
communicating with another NNS. In contrast, they perceived a learner
identity when communicating with a NS.
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Research methodology

The objective was to find a group of friends who used ELF for
communication outside of the classroom. Data collection was comprised of
semi-structured interviews which were recorded and transcribed for analysis.
This research was fully disclosed to the students and each one gave consent
before participating.

The participants were eight undergraduate students majoring in
either Global Financial Management or Diplomacy and International
Relations, both of which are English-medium programs. All of the
participants attended the same private university in Taiwan. The university,
like many in Taiwan, has established some English-medium programs in an
effort to attract more international students. Of course, these programs are
also open to Taiwanese students, many of whom enroll with the belief that
the English instruction will make their degree even more in demand. At the
time of data collection, each student was in their second year of studies.

Seven of the students were selected because of their social
relationship which extended outside of the classroom. This network of
friends included two native speakers, hereafter referred to as NS 1 and NS 2.
An eighth student, hereafter referred to as S6, was from the diplomacy
program but interviewed separately at a different time. Table 1 summarizes
the background information.

Table 1
Participant Background Information

Speaker code Gender First language Country

S1 F Indonesian Indonesia

S2 F Indonesian Indonesia

S3 F Indonesian Indonesia

S4 F Spanish Dominican
Republic

S5 M Spanish Spain

NS1 F English United States

NS2 F English St. Lucia

S6 M French France

Note. NS = native speaker

All of the participants except for speaker six met with the researcher
as a group. A total of two semi-structured interviews were conducted with
each one lasting approximately one hour. As mentioned before, these
participants were chosen because they identified as friends and often
socialized with one another. The interviews were conducted in a casual
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setting to help ensure informal discussion. Two semesters later, speaker six
was interviewed. He represented a separate group of friends. The aim was to
have a longer interaction with one individual. This semi-structured interview
lasted approximately two hours.
All of the interviews were audio recorded and transcribed in their
entirety. Initial questions were:
e What are some of the topics that you talk about as friends?
e Do you ever correct each other? Do you pay attention to any
corrections? Do you take it seriously?
e When you talk to a native speaker friend, are there corrections and
feedback? How would you describe your conversations with them?

Based on responses to these, further questions were developed that
followed these basic themes. In the following transcript extracts, interviewer
is marked as <IR>, while <SS> refers to all of the participants or several of
them speaking in unison.

Findings and analysis

“We talk about our personal life”: ELF amongst friends

Interview data revealed that the participants simply talk about their lives.
These are topics such as their studies, gossip, plans, food, and interests.
Markedly, being a diverse group of international students in a foreign land,
all of the participants also reported discussions that revolve around country
comparisons. They reported talking about their own countries amongst each
other, and also comparing cultures and behaviors with Taiwan. The
following extracts provide examples.

Extract 1. Group interview 1

<S4> We mostly talk about assignments, outside of the classroom it’s
homework.

<S5> We talk about our personal life. Gossip, that’s really, really
normal.

<S4> Yeah, we are all friends, no?

<IR> Personal life? For example?

<S5> Plans, future plans, like trips.

<NS2> Sometimes we also compare stuff in our country, like we ask
each other about culture differences and stuff.

<S5> Food, food is a big part.

<NS1> Normal things that friends talk about, like assignments and life
and family. But then the biggest difference would be that we
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also compare countries, like that would be the main difference
that I have with like my American friends and stuff.

<S3> Yeah, sometimes we talk about behaviors.

<NS1> Also politics.

Extract 2. Individual interview.

<IR> So your friends here at the university, where are they from?

<S6> Honduras, Malaysia, Thailand, Palau, America. All over the
world.

<IR> Qutside of class, what are some of the topics that you talk about?

<S6> We talk about politics, because that’s referred to our major. Like
I can tell them what happened in France and they will talk
about their country. But we also talk a lot about sport.

“It’s different, like, you’re just talking”: Language accommodation and
English user identity

In line with previous findings, the participants clearly perceived themselves
as English language users. But they also distinguished the features of their
ELF from L1 English. In Extract 3, one participant mentions some difficulty
when talking to a native speaker. This was also reported by Shaw, Caudery,
and Petersen (2010) in their interview data. In contrast, the same participant
offers her own description of language accommodation that is used in her
social group. Extract 4 provides another example of this.

Extract 3. Group interview 1.

<S5> | have an issue with NS1, and she knows about it. She talk to me
sometimes like if I were a native speaker. So sometimes she’s
like looking the other way, using the phone, talking really soft.
And I need higher volume and clarify. Sometimes you need a bit
more clear expression, like louder and clearer.

<IR> How about when you are speaking with the others in English, do
you have that difficulty?

<S5> Not really. Since we’re trying to make ourselves, like be clear,
we try to speak in a way that we know that they can get it. It’s
different, like, you’re just talking.

Extract 4. Group interview 1.

<S3> I think it’s easier for foreigners, like non-native speaker between
non-native, and then when they talk, like bad English, it’s not
really correct according to native speaker. But we just understand
each other because that’s how we understand it.
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Despite the contrast made between non-native speakers (NNS) and NS,
Extracts 5 and 6 describe language accommodation made by an NS friend.
This indicates that the NS participants were making efforts to adjust their
speech.

Extract 5. Group interview 2.

<S2> But NSI talk to me, it’s different because she’s speaking more
slowly or because sometimes | cannot understand it if you use the
proper English, she use the easy way.

Extract 6. Individual interview.

<S6> Like this American guy, when he talk to us, I think he talk more
simpler or slower than if he were with another American. But
most of us, | think we just use like the English that we know and
understand easier.

In general, the emphasis is on being understood, with less concern
for form or accuracy. But perceiving oneself as an English language user
entails more than just recognizing speech norms. It may also be expressed in
retaining an L1 identity while using ELF. In the following examples,
participants report this affinity with their L1 while using ELF.

Extract 7. Group interview 2.

<S5>1don’t want to change. I mean, even I know the pronunciation
may not be completely correct. | try to change sometimes, but |
don’t know. Sometimes your tongue just doesn’t respond.
Sometimes your accent is really difficult to change. And I don’t
want to always change it. ’'m Spanish and this is me.

Here, the Spanish male expressed pride in his L1 identity and a
resistance to totally line up with L1 English standards. Interestingly, this was
stated during an exchange about error correction, which is elaborated on in
the next subsection. While this participant talked about pronunciation, the
next example, shown in extract 7, centers on vocabulary.

Extract 8. Group interview 2.

<IR> Last time there was talk of a word in your native language having
a different meaning to you than the English translation, and then
you decide on a word. Can you talk more about that?

<S4> Yeah, | remember, because we were studying accounting, there
was one term. [ don’t remember, like the third party that holds a
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contract. In English it’s only one word, but when translate it into
Indonesian, it’s like there is five words just to describe this one
word. So when | write it, NS1 is like really surprised and she
found that when I translate some words into Indonesian it’s kinda
getting quite long. OK, well, anyway, every time | see this word |
know the meaning. I’'m going to write it like the way I understand,
but in Indonesian. So all of us agree, like, we see this word in
English, we’re going to use this word. But like when we talk
about it, I know this means this in Indonesian. So | write it or
maybe say it in Indonesian. Everybody has different perspective,
but same meaning.

This participant recounts the group of friends coming to an agreement on
code switching. The language accommodation appears to be one of
divergence, in which the speaker wants to emphasize or retain linguistic
differences between themselves and their interlocutors (Giles et al., 1991).
In so doing, the participants are perceiving themselves as language users
who use ELF with common features but also accommodate it in very
individualized ways.

“Just sometime I say the wrong one and they will try to help me: Learner
identity

Consistent with other studies, the participants also perceived themselves as
learners. They still saw NS English as a standard to reach. This was reflected
in their reported instances of error correction. They practiced it and
welcomed the feedback. Pointedly, Extract 9 involves both vocabulary and
pronunciation.

Extract 9. Group interview 1.

<IR> Do you ever correct each other?

<SS> Yeah, yes, yes.

<S1> Like I remember S4 wrote in her book ‘must beautiful.” It’s
supposed to be ‘most.” Then I start teasing her, ‘you are the must
beautiful girl in the world.’

<IR> In what other ways do you correct each other?

<NS2> Sometimes when they speak to me, and I'm trying to
understand them, | will ask what word they are trying to say. And
then only when they explain sometimes what they are trying to
say, | tell them, oh, you say it like this, like the pronunciation.

<IR> So when you correct each other, do you take it seriously?

<S4> All of the time.
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<SS> Yeah, yeah.

As can be seen, the participants reported error correction on both
written vocabulary and pronunciation. Most likely due to the fact that they
are friends, at least some of this correction seems to be framed in humor and
jest.

Extract 10 illustrates how the individual interviewee, S6, not only
reported error correction, but also used NS English education as a standard
when evaluating his friends’ language proficiency. This is similar to the
findings of Park (2020), in which university students emulated time spent in
a NS environment and evaluated each other’s conformity to NS English
pronunciation.

Extract 10. Individual interview.

<IR> So when you’re talking with your friends outside of class, do you
ever correct each other’s English?

<S6> They correct mine, and I don’t really correct them because
they’re obviously better than me.

<IR> All of them?

<S6> Yeah, for example my Thai friend, her English is good because
she did her high school in New Zealand. My Honduran friend, he
went to an American school in Honduras. So, | mean sometimes
the pronunciation, like with the French accent, or like some
word, they will make fun of that. Or sometimes they correct my
grammar.

<IR> So they do correct you?

<S6> Yeah, but they don’t do that always. It would be kind of annoying
like every time you say something someone correct you. It’s nice
for learning but you cannot really talk to someone. But | think
it’s nice to have some like correction or feedback to know. So
my friends, they will correct me sometime but not like every days
or—just sometime.

Similar to data from the group interview, S6 reports error correction
on both wvocabulary and pronunciation. However, he also mentions
grammatical form as a source of feedback from his friends.
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“So most of the English I know is in Taiwan by speaking with foreigners:
Perceived value of ELF interaction

Some of the participants explicitly put high value on their ELF interactions.
Overall, they saw it as a real opportunity to improve in some way. For
example, in Extract 11, S4 expressed value in using ELF with one of the
native speakers.

Extract 11. Group interview 2.

<S4> | know yesterday | was speaking really fast with NS1. So I think
it’s just like as we grow closer, | get more comfortable and she
understands me faster. Like if | make a mistake, she will notice
right away what [’m trying to say and don’t have to prove myself.
So that’s why maybe if we pass a long time together, like spend a
long time together, then | might by the end of the day be
speaking super-fast, and it goes easier.

Here, S4 appears to be reporting that it is possible for her to speak
faster with NS1 simply because the latter is a native speaker. Thus, S4 has
little fear of being misunderstood. She seems to see speed as more fluent
speech. Importantly, she notes the friendship. She states that as they “grow
closer,” NS1 understands her meaning and there is successful
communication. Consequently, she does not have to “prove” herself. In
other words, especially because of the friendship, S4 feels as if she can
engage NS1 as a language user and not just a learner.

Participant S6, who was interviewed separately, emphasized that he
really learned how to communicate in English through his ELF experiences.
He expressed that his study abroad was the first opportunity to use English
outside of a language learning class.

Extract 12. Individual interview.

<S6> Like in France we learn, but like vocabulary. And we never really
practice oral conversation. And for the first time | really practice
it when | came to Taiwan when | was sixteen. And then | had to
use English because all the exchange students, they were
speaking English. All the English | know, | basically learn it in
Taiwan.

<IR> So you came here when you were sixteen?

<S6> Yeah, for one year. Then | came back to France for two years and
then | came back here for university. So most of the English I
know is in Taiwan by speaking to foreigners.
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While S6 put value on his ELF interactions with other international
students, he made a point of noting that such interaction did not happen
much with the local Taiwanese students.

Extract 13. Individual interview.

<S6> But | stay more with foreigner than with Taiwanese. Because
Taiwanese in our class, they don’t really talk to foreigners. They
stay with Taiwanese.

<IR> When you speak English with Taiwanese classmates, do you feel
the interaction is any different?

<S6> No. They’re English is good.

<IR> So you just don’t socialize with them very much?

<S6> I try, but they don’t really—don’t really seem interested. I don’t
know.

Conclusion

The students interviewed for this study reported a number of topics
that they discuss as friends. These appear to be no different than those
discussed by native speakers in their first language. While this result was
somewhat expected, it carries important implications. It means that language
development may be taking place to a great extent outside of the classroom.

The interview data on language identity is consistent with previous
findings. That is, the participants perceived themselves as both English
language users and learners. They described their ELF as focused on
meaning and intelligibility. They also contrasted their ELF with L1 English
in terms of speed and clarity. Simultaneously, the participants adopted a
learner identity. They reported engaging in error correction as well as
vocabulary questioning. Both the group interviews and the individual
interview revealed that the participants welcomed such feedback and
exchanges. In particular, NS English pronunciation was mentioned as a
standard that the participants aspired to reach. Pointedly, such feedback was
recounted as being done with humor and in a sense of jest. It should be
noted that this can most likely only occur with friendship. It is unknown
what impact this has on retention, but it certainly may help lower affective
obstacles.

The language acquisition benefits of the EFL reported here seem to
be plentiful. Groups of classmates and friends will rarely be at equal
proficiency levels. They may then benefit from each other as they adopt both
user and learner identities. Pedagogically, it may be beneficial for teachers
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and institutions to implement as much group work and task-based learning
as possible when instructing international students (Long, 1989).

On that note, S6 described how he met his friends on campus. In his
response, extract 13, he stated that the local Taiwanese students did not
interact much with the international students. It has been the personal
observation of this researcher and others that this could be a widespread
phenomenon (Lau & Lin, 2014). In and out of classrooms, local and
international students segregate from one another. Consequently, many local
students may use ELF only in classes and rarely outside. Even in
classrooms, these students may largely use their first language to
communicate with one another.

The result is a kind of self-imposed linguistic segregation. It is likely
that this situation exists in many other countries. As a remedy, teachers can
try different seating arrangements and groups in which local students are
integrated with international ones. This may help foster more cross-border
friendships and wider use of the ELF that is described in this study.

Regarding research, this study has its obvious limitations. It is a
small, qualitative sample. Future research could explore international
students’ social use of ELF outside of the classroom, but on a much larger
scale. This could be achieved through quantitative methods (questionnaires)
supported by qualitative ones (focus group interviews).

The author

Guy Redmer is currently a professor of English at Tamkang University in
Taipei, Taiwan. Originally from the U.S., he has been teaching English as a
second language for more than 20 years. He is the author of numerous books
and articles. His research interests include: vocabulary acquisition, reading,
language learning strategies, and English as a lingua franca. In his free
time, he enjoys language learning, biking, and hiking.

References

Baker, W. (2015). Culture and identity through English as a Lingua franca:
Rethinking concepts and goals in intercultural communication. De
Gruyter Mouton.

Ehrenreich, S. (2017). English as a lingua franca and communities of
practice. In J. Jenkins, W. Baker, & M. Dewey (Eds.), The Routledge
handbook of English as a Lingua Franca (pp. 37-50). Routledge.

Giles, H., Coupland, J., & Coupland, N. (1991). Accommodation Theory:
Communication, Context, and Consequence. In H. Giles, J.



50 Redmer, G.: After class: students’ social use ....

Coupland, & N. Coupland (Eds.), Contexts of Accommodation (pp.
1-68). Cambridge University Press.

Hynninen, N. (2010). "We try to speak all the time in easy sentences” -
Student conceptions of ELF interaction. Helsinki English Studies, 6,
29-43.

Jenkins, J. (2014). English as a lingua franca in the international university:
The politics of academic English policy. Routledge.

Jenkins, J. (2007). English as a Lingua Franca: Attitude and identity.
Oxford University Press.

Kaypak, E., & Ortactepe, D. (2014). Language learner beliefs and study
abroad: A study on English as a lingua franca (ELF). System, 42,
355-367. https://doi.org/10.1016/j.system.2014.01.005

Ke, I. and Cahyani, H. (2014). Learning to become users of English as a
Lingua Franca (ELF): How ELF online communication affects
Taiwanese learners' beliefs of English. System, 46, 28-38.

Kirkpatrick, A. (2014). The Language(s) of HE: EMI and/or ELF and/or
Multilingualism? Asian Journal of Applied Linguistics, 1, 4-15.

Lau, K. and Lin, C. (2014). The role of English as a lingua franca in social
integration: The case of the international students of a university in
Taiwan. The Asian Journal of Applied Linguistics, 1(1), 36-49.

Long, M.H. (1989). Task, group, and task-group interactions. University of
Hawalii working papers in ESL, 8(2),1-26. https://files.eric.ed.gov/
fulltext/ED366184.pdf

Morén Panero, S. (2019). “It’s more fashionable to speak it badly”:
indexicality and metasemiotic awareness among users of English
from the Spanish-speaking world. Journal Of English As A Lingua
Franca, 8(2), 297-332. https://doi.org/10.1515/jelf-2019-2021

Park, Y. (2020). ‘Your pronunciation is really good’: the construction of
linguistic identities in ELF interactions among multilingual speakers.
International Journal of Multilingualism, 1-22.
https://doi.org./10.1080/14790718.2020.1781131

Shaw, P., Caudery, T., & Petersen, M. (2010). Students on Exchange in
Scandinavia: Motivation, Interaction, EFL Development. In A.
Mauranen & E. Ranta (Eds.), English As A Lingua Franca: Studies
and Findings (pp. 178-199). Cambridge Scholars Publishing.

Sung, C. (2017). Exploring language identities in English as a lingua franca
communication: experiences of bilingual university students in Hong
Kong. International Journal of Bilingual Education And
Bilingualism, 23(2), 184-197.
https://doi.org/10.1080/13670050.2017.1347138

Virkkula, T., & Nikula, T. (2010). Identity construction in ELF contexts: a
case study of Finnish engineering students working in Germany.



https://doi.org/10.1016/j.system.2014.01.005
https://files.eric.ed.gov/%20fulltext/ED366184.pdf
https://files.eric.ed.gov/%20fulltext/ED366184.pdf
https://doi.org/10.1515/jelf-2019-2021
https://doi.org./10.1080/14790718.2020.1781131
https://doi.org/10.1080/13670050.2017.1347138

Indonesian Journal of English Langnage Teaching, 16(1), May 2021, pp. 37-51 51

International Journal of Applied Linguistics, 20(2), 251-273.
https://doi.org/10.1111/j.1473-4192.2009.00248.x

Xu, J., & Van de Poel, K. (2011). English as a Lingua Franca in Flanders: A
study of university students’ attitudes. English Text Construction,
4(2), 257-278. https://doi.org/10.1075/etc.4.2.05xu



https://doi.org/10.1075/etc.4.2.05xu

INDONESIAN JOURNAL OF ENGLISH LANGUAGE TEACHING
(INDONESIAN JELT) SUBMISSION GUIDELINES

AIMS AND SCOPE

Indonesian Journal of English Language Teaching (Indonesian JELT) is a peer-reviewed journal in which
submitted articles will go through a blind review process. IJELT is published twice a year in May and in
October every year. It is devoted to the teaching and learning of English. It also invites articles related to
language evaluation. Committed to finding the solution to problems associated with the study of English
Language Teaching (ELT), Indonesian JELT strongly encourages submission of unpublished articles on
topics that are highly relevant and contribute significantly to issues in ELT. The journal particularly
welcomes manuscripts that are drawn from research related to other cross-disciplines (e.g. linguistics,
sociolinguistics, psycholinguistics, education, culture as well as first and second language acquisition), the
application of theories, critical analysis of theories or studies.

GENERAL INFORMATION FOR SUBMISSION OF ARTICLES

General

. Articles must be written in English and should be related to the areas of English language teaching,
learning or testing. Articles in the area of applied linguistics are welcome, provided that they are
relevant to ELT.

. The Indonesian JELT also invites review articles, which provide a descriptive and evaluative
comparison of the materials and discuss the relative significance of the works in the context of
current theory and practice. Submissions should generally be between 700 and 1,500 words.

. Avrticles must be typewritten on A4-sized white paper (8.27” x 11.69”), double-spaced with 1”
margins with a 12-pt Times New Roman font.

. The Editors require that articles be submitted as e-mail attachment that exactly matches the hardcopy
and are formatted as a Microsoft Word document. Identify your document with your own name and
affiliation, e.g. Yassir ATMAJAYA.doc. Do not send your text in the body of e-mail.

. The Editors reserve the rights to adjust the format to certain standards of uniformity.

. Clear corresponding address of the author should be identified (also with a fax and/or contact
number). In the case of multiple authorship, full postal addresses must be given for all co-authors.
Names will appear in the order in which the corresponding authors give them, even if that order is not
alphabetical.

Paper Length

Texts should be between 6,000 and 7,000 words in length. A word-count should be given at the end of the
article. The word-count should include abstract, tables and appendices.

Abstracts

All articles should have an abstract comprising 100-250 words in length. A word-count and keywords are
required at the end of the abstract.

Criteria for Acceptance
A manuscript will be accepted for publication if it meets the following requirements:

. Its topic and contents reflect the aims and scope of the Indonesian JELT.

. It is likely to arouse readers’ interest and is accessible to a broad readership.

. It offers novel and original insights as well as makes significant contribution to the body of
knowledge related to this journal.

. It contains a cogent and coherent theoretical basis so as to reflect sound scholarship (especially for

practical articles). Theoretical articles and report research should include discussion and implications,
and application for practice.
. It has clarity of presentation, is well written and organized, and conforms to the format of this journal.

Articles and a brief bio-data (max. 150 words) should be sent to: ijelt@atmajaya.ac.id




